Learning to speak Chinese can be difficult; learning to speak and to read Chinese at the same time is definitely not easy; learning to speak, to read, and to write in Chinese, all three at the same time, is probably what has given Chinese its reputation as a difficult language. The difficulty, however, is not that Chinese is difficult to speak, to read, or to write; rather, it often lies in the way Chinese has been taught. And bad teaching can have many causes. Perhaps the teacher is not able to show the students in what specific area8 Chinese is different from their native language. Sometimes the teache r shows the students the difference but does not drill them enough for them to form the necessary new skills. Often the instructor is teaching endless items in the language inanunorganized manner and therefore the students find it difficult to remember them. Quite frequently the teacher is giving instruction in too many subjects: in speaking, in reading, and in writing simultaneously. Any one of these can give the learner the mistaken impression that the language is difficult. He does not realize that perhaps the techniques are responsible for the difficulties in the learning process.
Their reading should be confined to what they already can say. The only new thing in the reading process is the association of the sound with the graphic symbols, the oral production of which is already part of their established habits. Once the students are able to read, they learn how to write. When they are learning how to write, they should not have to struggle with the control of the speech organs or associating sounds with the graphic representations.
They should write what they already h o w how to read. To write is to acquire
skill in reproducing what they have seen in reading. It calls for new habits in manipulating the wrist and the fingers, and writing in directions different from those in their native language. If speaking, reading, and writing are all introduced at the same time, the students must, in effect, acquire new oral habits, associate these new oral habits with new graphic representations, and associate these complexes with new writing habits. The situation is not unlike that confronting a layman who must learn to sing, to recognize music notes, and to play an instrument at the same time.
Learning to speak first, to read next, and to write last is a justifiable sequence in language learning. In the learning process generally, recognition precedes pr'oduction. Applied to language, this means that hearing (recognition) comes before speaking (production); reading (recognition) comes before writing (production). Students at the point of learning to write should recognize what they are going to write. Furthermore, this order of speaking, reading, and writing has a psychological advantage. After the students are able to speak, they are anxious to read. Often they are impatient. Once they know how to read, there is no way of stopping them from wanting to write in Chinese. Once they have learned how to write in Chinese, the only thing that is left to satisfy this recurrent thirst is to teach them how to write with a Chinese brush. No one would deny that to establish any set of new habits is a difficult task. But when the desire to learn comes from the learner, to overcome difficulties becomes a satisfaction in achievement. The second point is that the teacher can point out to the students the recurrent partials in various written forms which they already recognize, as a pronunciation teacher does with the recurrent partials in oral production. Learning to write can be compared with learning to speak. They are the same in that both are productive activities and both require new habits in production.
to speak calls for the -and A are the same in that both have -.
They are different in that Jk has a cross which -4 does not have.
-and are the same in that both have
. They are different in that 3 has a cross which -does not have.
We can compare the occurrences of sounds in English words with the occurrences of written parts in complete Chinese dz. In getting the occurrences of sounds, we shall discover that sounds recur. In getting the occurrences of written parts, we shall also discover that written parts recur. Let us use some utterances in English and some utterances in Chinese to discover such recurrent parts.
The English examples a r e given first.
a. How about a cup of coffee [I] .
Let us assume that the students already recognize the following Chinese utterances in the written forms, and we will discover the recurrent partials in these utterances.
The recurrent partials are: 4 P & A t
The arrangement of the recurrent sounds in English words can be compared to that of the recurrent parts in Chinese dz. A spoken word in English is made up of a series of sounds. Many orientalists designate a limited number of recurrent partials as the determiner parts and others as the phonetic parts. The determiner furnishes the students information as to the place in the dictionary where the dz can be found. The phonetic often gives the pronunciation of the dz. A few illustrations are given below:
b.
-9, (fish) , v, ling 2 c.
1); (wood
) q$ ~ d.
$. (wood)
Iq tang English
= d z meaning
In a stream of speech, sound segments follow one another. Consequently, the representations of such sound segments in a language such as English is temporal. In writing, such as Chinese, a part of a dz can be placed to the top or the bottom, to the right o r the left, or to the inside o r the outside of the rest of the dz. p is given here as an example: 
But in
In both,the bar stands to-the right of the -0.
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LEARNING THE CHINESE SCRIPT CAN BE EASY q the bar extends below the 0, and in d the bar extends above the 0 . Thus we have 2, h,-g, p, and-g, constituting different arrangements of but two recurrent partials. Now this is exactly the traditional way of teaching Chinese writing, developed through centuries of experience, and being admirably adapted to the nature of Chinese script. It makes the teaching of writing closely parallel to the teaching of letter recognition in English.
The eight elementary strokes have their own names just as each letter in the English alphabet has a name. Then the learner is told to put each of them, left, right, over, o r under the stroke written previously. A whole cluster of strokes also has a name (and usually a meaning). When this cluster recurs in other dz, such a "partial" is called by its name.
Chinese children in learning how to write get their instructions in just this "spell outf7 method. I don't mean the elm-tree $.
My family name is not very common outside my home region. Recently a stranger did not quite catch my name when I intro-duced myself, so I said: "Sh8n. Three-dot-water Shxn. This "spell out" method is a common practice in distinguishing family names that a r e homonyms. In the Shanghai dialect, the family names and a r e both pronounced w 6 . . A, Grey /gre/ spelled with an e.
The third point is that aside from showing the students the recurrent partials and the arrangements of the recurrent partials, the teacher in giving instructions on how to write in Chinese follows a certain procedure. The first step is how to hold the pen. After the pen is held in the appropriate manner, they practise making circles from left to right over the top in order to effect a coordination of wrist and fingers different from that to which they a r e habituated. When such coordination has been mastered, they must next become accustomed to the normal direction and order of strokes. ) , from top to the left and the second stroke, \ , from the center to the right. Once the students learn these combinations, they will be able to see the parts in such dz as 27
